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From B. Scott Finnell
It is with a sense of hope and optimism that
Pressley Ridge presents this booklet to participants
attending the 2006 American Re-Education Association
conference.As long-time practitioners of Nicholas
Hobbs’ 12 Principles of Re-Education, we would like
these essays—and the accompanying questions—to
spur discussion among staff and treatment teams.We feel
sure that these timeless principles will withstand the
scrutiny and remain the guiding force of all successful
Re-Education efforts.

Here at Pressley Ridge, we are steeped in the Re-ED
tradition. It is not at all unusual to hear hallway
discussions among team members about the most
effective methods to bring a certain principle to life…
or to hear a teacher/counselor question whether an
activity will bring joy to a child’s life that day.We live
these principles and actively use them to bring out
the best in each of the children whose lives we touch.
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This booklet’s chapters are based on 12 essays that
were written during Pressley Ridge’s Year of the
Teacher/Counselor in 2005.The original essays,
beautifully written by Jim Doncaster, Director of
Training, have been shortened for the purposes of
this booklet. Jim addressed one Re-ED principle per
month, and at the same time, Pressley Ridge honored
teacher/counselors and/or direct care workers who
were nominated by their supervisors as professionals
embodying the principle featured that month.

In many senses, this booklet serves as a tribute to
Pressley Ridge’s—and to the profession’s—teacher/
counselors and direct care workers. It is they who
are on the front lines of any effort we make to help a
troubled or troubling youth.As Hobbs himself said, it is
the teacher/counselor who plays such a powerful role in
a child’s life, acting as a mentor, teacher and trust builder.

With a 174-year legacy of serving children in need,
Pressley Ridge can look to our past with pride and
to our future with hope.We are continually looking
for better ways to provide services and to track our
effectiveness.Yet the 12 Principles of Re-Education
remain our very foundation—and they deserve our
continued re-examination.We hope the enclosed essays
will spur you to re-examine your take on the principles
and to search for new ways to bring them alive in
your work.

B. Scott Finnell, Ph.D., LCSW
President and Chief Executive Officer, Pressley Ridge
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Foreword
It was the vision of Nicholas Hobbs that Re-Education
remain ever fluid, never dogmatic. Indeed, Hobbs
said he wanted us to re-invent Re-ED every day. It is
with that goal in mind that Pressley Ridge created this
booklet focusing on the 12 Principles of Re-Education.

Hobbs’ visionary thinking foresaw bright people—
both young and older—working together to address
the needs of kids and families in trouble. He saw this
being done not in isolation but through an ecological
approach that reaches into all areas of the child’s life.
Yet while broad in approach, Hobbs’ Re-ED model
is brief in span: Our work is to be as small and as brief
a part of that child’s ecology as possible.

The guiding lights for us along that path are the
12 Principles.They are the bedrock of what Re-ED
has been about since its inception in 1962.And since
that time, Re-ED and the principles have taken hold in
an ever-wider community of services.The 12 guideposts
operate not just in residential and educational settings,
but also in arenas ranging from therapeutic foster care
to community-based services to teaching children
with autism.

The principles serve as a reality check, a grounding if
you will, when we try new ideas and reach for the sky
in our efforts to help children and families in trouble.
Sometimes we can reach so far that we lose our way.
But the principles always bring us back to our foundation.

It is a worthwhile endeavor to re-examine the principles.
Real “Re-Education professionals” are constantly in
touch with these principles.They aren’t just words on
posters on a wall somewhere.They’re part of everyone’s
practice.And the more we talk about the principles, the
better we’re going to be—the more solid and grounded
we will be.

Mark Freado, M.A.
Executive Director,AREA

Director of Re-Education Training and Consultation

Vice President, Reclaiming Youth International



“Life is to be lived now, not in
the past, and lived in the future
only as a present challenge.”

1

Life Is to Be Lived Now

Brenda, a teacher/counselor at the Pittsburgh-based
DaySchool, knows how to help her students live for
the moment year-round. On a day when winter’s first
snow barely blanketed the ground, Brenda sent her kids
outside to sled ride down the back hill. Later, when
the coldest day of the year hit, her students ran in and
out of the door to guess the temperature.And on a
sunny spring day, Brenda has her students at the park
or walking on a trail, taking in the sun and witnessing
the intricacies of nature.

While it may seem that this energetic teacher/counselor
is merely taking advantage of the seasons to help
teach her students, she is actually doing much more.
By capturing each moment, she gives the children
a heightened awareness of their surroundings and
environment.And in the process, she opens their minds
for improved learning and intensified perceptions.

There is a narrow but important field of science
that explores time perception in the animal kingdom.
Scientists working in this realm differentiate between
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what the biologist von Uexküll referred to as “accented”
and “unaccented” moments.An “accented” moment is
one that activates an organism and focuses its attention.
An “unaccented” moment is one that passes unnoticed.

As we age, time appears to accelerate.There is an
objective reality to this phenomenon, and it is this:
a child experiences many more accented moments than
does an adult.Things experienced for the first time,
or even the second, third or fourth, focus our attention.
Things to which we’ve become habituated do not.
When moments are accented, time seems to pass slowly;
when they are not, it rushes by.

Because children and adolescents have not become
habituated to the world, they are far more attuned to
what is going on around them than adults.This creates a
great opportunity for learning, or, in the case of troubled
and troubling children, both learning and re-learning. It is
incumbent upon us to make the most of this opportunity.

And how do we do this? According to Nicholas Hobbs,
“We start with the assumption that each day is of great
importance to young people; when an hour is neglected,
allowed to pass without reason and intent, teaching and
learning go on nevertheless, and the child or adolescent
may be the loser. In Re-ED, no one waits for a special
therapeutic hour.We try, as best we can, to make all
hours special.We strive for immediate and sustained
involvement in purposive and consequential living.”

Programs of Hobbs’ day were more place than program.
Therapy, what little there was in such places, was
relegated to an office, a person with a particular set of
credentials, and “a special therapeutic hour.” With the
first principle—“life is to be lived now, not in the
past…”—Hobbs drives a philosophical stake in the
ground and begins a process to demark what Re-ED
is and is not.

What it is not is an intra-psychic approach to treatment.
Re-ED relies not on backward looks or on any coming
to terms with the past.Trauma once experienced need
not be understood before one can live effectively in the
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present. Insight, in short, may precede behavior change
or be preceded by it.

For Re-Education professionals, rather, the accent is
on the here and now.“We strive for immediate and
sustained involvement in purposive and consequential
living.” Successful living is the goal, and successful living
is deemed therapeutic in and of itself. Successful living is
not easily achieved, however. It involves careful planning
and skillful orchestration of the day by the teacher/
counselors.When events go awry, they must be turned
and fine-tuned.And even when they go well, shared
experiences must be mediated lest the lessons get lost.

In the end, as always, Hobbs says it best:

“The goal is clear, and that is to give each student in
the course of every day a large number of successful
and instructive experiences in living.We try to reverse
the success-failure ratio in the lives of the children
and adolescents. Failure has been their most constant
companion; we do everything possible to help them
get the feel of success.This requires, of course, that each
day’s activities be tuned to the needs and capacities of
individuals, and that the course of events in each day
be modulated to keep success rates high.This is where
the artistry of the teacher-counselor comes into full play.
In a Re-ED school, young people learn, here and now,
that life can be lived on terms satisfactory to society and
satisfying to themselves.To paraphrase Taft: ‘In the mastery
of this day, the child or adolescent learns, in principle, the
mastery of all days.’”



Discussion Points

¶Life is to be lived now—how can your program fill
every minute?

· So often adults become goal oriented in their day-to-
day agendas. How do you begin to create accented or
teachable moments?

¸How often are your children told that they have done
a good job?

¹What are some events that promote success in a child?

ºHobbs wrote, speaking of children, that “life can be
lived on terms satisfactory to society and satisfying to
themselves.” But what if the “society” from which the
child comes is inappropriate or maladaptive?

»Campbell Loughmiller once spoke of a young
teacher/counselor who persistently tried to talk with
a boy who was still angry and still wanting to fight
with a peer.The boy eventually turned his anger
onto the T/C and an unfortunate outcome ensued.
In Loughmiller’s eyes, that T/C “needed to learn to
wait until the goose hangs high”—his characteristi-
cally homespun way of illustrating this principle.
Talking to, counseling, teaching or trying to do
anything else with a kid who isn’t ready for it is
“a fool’s task that comes to nothing. One must wait
until the goose hangs high.” What do you think
Loughmiller meant by this expression? When is it
important to wait to address some issues? Is it possible
to wait too long?
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Trust Is Essential

“Well, you’re not such a big man now, are you!”

Billy sits slumped in the hallway next to the gym door
wall. His eyes are downcast as I tower over him. He turns
his 11-year-old face to mine and then bursts into tears.

How could things have gone so badly so fast? It was my
third week in Re-ED and my second week on the job
with the group.We had been in the gym playing dodge
ball.All had been going well until Billy refused to leave
the playing floor after being grazed by a ball.The game
had stopped.All eyes were on me.

“Billy, you need to take a seat.You know the rules.”

Billy disputes being hit and then steadfastly refuses to
sit down.

“Billy, do you need some help taking your time-out?”
I ask a second time, this time with more anger.
He mimics me, and then swears at me as I lead him
out of the gym.

“Trust between a child and adult
is essential, the foundation on
which all other principles rest,
the glue that holds teaching and
learning together, the beginning
point for Re-Education.”

2



“Well, you’re not such a big man now, are you!” I hear
the words come out of my mouth as if I am a spectator.
I see the shock on Billy’s face and I wish with every
fiber of my being that I could recall the words. I think
back to what I was told just 10 days before in training:
“trust is essential…the glue…the foundation.”As I look
down at Billy, I wonder how I could have gotten it
so wrong.

At the core of Re-ED philosophy is a belief in the
power of relationship. Hobbs’ second principle of
Re-Education identifies what is basic to Re-ED
philosophy and what differentiates it from other
approaches. Hobbs also spoke to how trust is established:
to build a relationship, a teacher/counselor “must be
a whole person, not a detached therapist.”

The role of teacher/counselor is unquestionably the
most defining aspect of Re-ED philosophy.The role’s
invention marked a radical departure from the conven-
tional thinking of the time that a therapeutic agent must
have training in psychiatry, psychology, nursing, or social
work. Hobbs’ research showed that the quantity and
quality of mental health services available to young
people were lacking.This prompted him to re-examine
therapy and resulted in the birth of Re-ED and the
creation of the T/C role.

Trust between a conventional child and adult is the by-
product of thousands of interactions in which the child
learns that the adult behaves predictably and can be
counted on for support.

Troubled children, on the other hand, typically have
impaired relationships with adults.Take, for example,
the child who has frequently experienced derision or
harm at an adult’s hands. He may come to believe that
no adult is to be trusted.This belief spurs the child to
become hostile, or aggressive, or sullen and withdrawn
around adults. In turn, that may elicit hostility or
aggression from the adult.The adult response all too
often confirms the child’s suspicions and reinforces his
world-view.
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There is another dynamic to this scenario.What may
appear to be maladaptive behavior may, in fact, be highly
adaptive behavior in another setting.A child learns to
preserve himself through seemingly discordant behaviors.
Aggression can keep a threat at bay. Complete withdrawal
may turn away an aggressor.These behaviors are
maladaptive only when they are applied in settings
in which there is no threat.

How can a T/C succeed? A few key findings have
emerged from a five-year research project between
Pressley Ridge and Vanderbilt University that explored
the correlates of a trusting relationship.

First, high levels of alliance are associated with the
T/C’s “genuineness” or ability to be “real.” This confirms
what any experienced T/C knows:The kids can readily
spot a phony.

Second, empathy and warmth are important in
relationship building. In our work with troubled
children, we must lead from the heart. Relationship
building begins with acceptance, and with what
Carl Rogers called “unconditional positive regard.”

Other traits identified as instrumental in a T/C’s ability
to form positive relationships include: low anxiety,
stability of mood, and flexibility.

Back to Billy.

I would like to say that our encounter and my subse-
quent apology was a watershed event—that everything
was sweetness after that. It wasn’t.There were many
bumps in the road.

Eventually Billy graduated from the program, and when
he stopped by a year or so later, he was doing well.
That was a long time ago. In retrospect, I would like to
think I may have played some small role in his becoming
a better person, but I don’t know that for certain.
We seldom do.What I do know is this: He played
a very large role in my becoming a better T/C, and
I am a better person today for having known him.
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Discussion Points

¶What can be learned from this staff person’s account
which clearly left a lasting impression on his/her life?

·How can trust be rebuilt with youth when staff
do not make the best decisions or have the best
interactions with youth?

¸Campbell Loughmiller would say of the many boys
he had known in his career,“They all had just two
things in common. They didn’t think too highly
of themselves, and they sure did not care for or trust
adults.” What are ways we earn the trust of kids?
How do kids earn the trust of others or rebuild
trust that may have been damaged?
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Competence Makes a Difference

It began innocently enough with one teacher/counselor,
one guitar, and 10 kids at Pine Breeze, an adolescent
Re-ED treatment center in Tennessee.The T/C listened
to, and occasionally made, traditional Appalachian
Mountain folk music. His love for his hobby ignited
a similar passion in several generations of students over
the next five years.Together, the students and T/C
produced seven albums of Appalachian folk music, much
of it from an old mountain man named Eldie Barbee
and his friends.

But the story behind those albums is a true journey:
The students learned on their own terms and, in the
process, gained a sense of competence.

In the beginning, the T/C played his guitar. Kids
listened, then sang, then asked questions.A field trip
ensued. Mountain musician Eldie Barbee was located.
The group submitted a grant request to the Tennessee
Arts Commission, received funds and bought recording
equipment. More trips transpired—some into the
mountains to capture the music, some to a Tennessee

“Competence makes a difference;
children and adolescents should
be helped to be good at something,
and especially at schoolwork.”

3



university to research and digest what they had.A record
was cut. Better equipment was purchased, and a sound
studio was set up at Pine Breeze.Trips to Washington
and the Library of Congress occurred as more research
was conducted. More albums were cut.

This barebones outline of events does not begin to
do justice to what occurred in Chattanooga, however.
One group of kids after another became consumed by the
enterprise.Academics, anathema to many of the kids before
Pine Breeze, were interwoven into the pursuit of their
interests. Kids who would not enter a library before spent
endless hours there during the enterprise. Others who
had no interest in writing wrote grant requests, newspaper
articles and album liner notes. Budgets were prepared.
Sound equipment became more sophisticated, and with it
the skills of the kids who operated it. Lifelong relationships
were born, cultural horizons lifted. Knowledge and skills
soared. Lo and behold, the kids got better! 

Such is the magic of an enterprise unit, an approach
to teaching that grows out of student interests.
The Pine Breeze experience, documented in The
Troubled and Troubling Child, is a classic example of
such a unit.The enterprise approach may, and ideally
should, encompass actualized and naturalized teaching
experiences as well as academic work.

“Re-ED is sometimes referred to as a ‘competence
model,’” according to Nicholas Hobbs.“Competence,
and confidence in one’s competence, are essential to
effective living, to doing a good job, to feeling good
about one’s self.”

The first challenge faced by a child upon entry into any
Re-ED program is one of inclusion.“Where do I fit?”
a boy or girl wonders.“How can I belong?” The astute
teacher/counselor, recognizing this, addresses relationship
issues immediately, but doesn’t stop there. He or she
realizes the importance of helping the young person
become good at something early on. It could be riding
a bike or building a teepee fire, but more often than not,
that “something” is related to schoolwork.The most
common characteristic of a severely emotionally
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disturbed child or adolescent is academic
underachievement.

The link between academic underperformance and
emotional difficulties appears to be one of interaction
rather than causation. Learning difficulties may spur
emotional or behavioral problems, or emotional
problems may impair learning. Nicholas Hobbs believed
that both should be addressed simultaneously.

Teacher/counselors commonly use the competency model
to boost a troubled youth’s chances of success. For a
Re-ED student, once performance level is determined,
targeted teaching begins.With time, the skillful teacher/
counselor learns to intuitively approach all planned
activities based on the competency model.This allows
activities to be analyzed by task and sequenced on skill.
Thus, swimming and water safety are taught before
canoeing, for example. Such an approach all but guarantees
successful living experiences for a young person and helps
him/her grow steadily in competence and spirit.

While the competency model is a useful template
for viewing any prospective teaching situation, it does
not presume a specific teaching approach. Naturalized
teaching uses the real world and nature as a classroom.
Such experiences may be planned or spontaneous,
or a combination of both. For example, a classroom
teacher/counselor may include a field trip to the woods
as a part of a lesson plan.The lesson may be formal,
such as a unit on stream or forest ecology. Or it may
be informal, as when a teacher/counselor capitalizes on
teachable moments.An animal track in the mud, for
instance, can be simply identified, or it can spur a rich
discussion about animal behavior.

Competence makes a difference. No matter how
competence is achieved, getting good at something
allows one to contribute, and contributing feeds the soul.
As a child grows in mastery, his contributions swell, and
so does his spirit.The cycle becomes self-perpetuating.
Competence, then, is a great gift, perhaps the greatest
gift we can give a troubled child besides ourselves.
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Discussion Points

¶What is your best example of a project that gave a
student or group of students a sense of competence?

· Is it easier to teach competence in a group setting
or individually? Why?

¸ If competency is being worked on in a group setting,
what are some methods/ground rules to ensure it
succeeds? What types of problems/issues doom such
a group project to failure?

¹ For a student or youth new to a program/facility, can
competency in any area be developed before he/she
trusts a teacher/counselor? 

ºWhat are effective ways to recognize a youth’s progress
in developing competency? Or is competency its
own reward?

» In the 1950s, a noted educational psychologist named
Benjamin Bloom worked to analyze the process of
learning. His famous “Taxonomy” was published in
1956. It outlined three “domains” of learning—the
Cognitive (concerned with intellectual development
and academic competencies), the Affective (concerned
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Low Performance Demands

High Performance Demands

The Competency Model

Ability to Perform a Task

Disparity Disparity
Child

The greater the disparity between task demand and a child’s skill
relative to performing the task, the greater the likelihood of troubled
and troubling behavior.



with emotions and social competencies) and the
Psychomotor (concerned with physical development).
Bloom contended that these three domains were
inter-related and that a person’s underdevelopment in
one domain greatly affected that person’s development
in the other two. How does his theory relate to this
Re-ED principle? Which of these domains do you
think is most important to the children and youth
served in Re-ED programs? Why?
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Time Is an Ally

Childhood is a time of transformation, marked by
dramatic physical, cognitive, and behavioral changes.
The process is driven from within but guided from
without:What the child becomes will rest in no small
measure on his or her external influences.

Although developmentally more advanced, an adolescent
remains a work in progress. Beliefs, emotions, and
behaviors are all in flux. Unlike adults who have become
habituated in their ways, young people are still forming.
While there is vulnerability in this state, it also holds the
promise of something better.

In The Troubled and Troubling Child, Nicholas Hobbs writes
optimistically about the ability of children to make positive
changes from difficult childhoods.“We do not assume
some mystical growth force as an explanatory principle
but simply note…that young people are still open to
experience and change, and that they have surplus energy
to support the operation. A broken bone knits more
rapidly at six and 16 than at 60; we assume a comparable
vitality in the psychological domain.”

“Time is an ally, working on
the side of growth in a period
of development when life has
a tremendous forward thrust.”

4
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Re-Education professionals thus claim time as an ally
and seek to make the most of it.

The original Re-ED centers, though designed as
residential treatment facilities, were five-day-a-week
affairs. Hobbs and other Re-ED architects deemed it
critical that children who had to be removed from their
families not be removed for long.Thus the children
went home on weekends.Time was to be filled with
meaningful activity, and lengths of stay were to be kept
as brief as possible.

Teacher/counselors early on learned they should, as
Hobbs put it,“account honestly for each day that a
child is kept away from home, school, and community.”
That meant ensuring that each day was filled with
activities that strengthen, teach, and heal.The same
holds true today.Activities that do not speak to the issues
that brought a young person into treatment, or to the
issues that must be faced upon discharge, are irrelevant
and should be avoided.This does not mean that time
between teacher/counselors and children should not be
fun.To the contrary, time together should be filled with
joyous experiences.All activities, though, should have
purpose, and each hour should take a child closer to
home.To do less—to waste time—is to do the child
a disservice.

Another aspect of Re-Education professionals’
preoccupation with time relates to how they define
emotional disturbance.As Hobbs notes,“the way one
defines a problem will determine in substantial measure
the strategies that can be used to solve it.” Re-Education
professionals in general—and Hobbs in particular—
define emotional disturbance not as a pathology
within the child but rather as a symptom of difficulties
in an ecology of which the child is the defining member.

Hobbs refers to the breakdown of a troubled child’s
“ecological system,” which comprises family, school,
church, neighborhood, workplace, and community.
When a child’s behavior results in him being rejected
by one or more parts of his ecological system, Re-ED
principles hold that treatment must encompass the
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system as well as the child. Hobbs writes that.“In working
with this system, we will pay special attention to the
specific circumstances that caused its breakdown, and
we will take such practical steps as may be indicated to
make it function reasonably well.The goal implied by
this formulation is not to cure the child but to make the
system work.”

The implications for intervening are clear.The Re-ED
practitioner must make the most of time and keep
the goals of treatment modest.We are not seeking the
complete psychic makeover of a child nor the complete
overhauling of a system.We are merely trying to bring
about sufficient change in the system so that success
becomes more probable than failure.We are a foreign
element in the ecology of a child. Recognizing this, we
do not overstay our welcome lest the system become
too dependent upon us.

Given these biases, it is not difficult to understand how
Re-ED principles, though developed in residential
settings, have become the foundation for interventions
in other settings. Both treatment foster care and home-
based services, for example, nest easily in Re-ED
philosophy. Indeed, Re-ED emphasizes that time-limited,
individualized care be given in the least obtrusive, least
restrictive way possible and that it involve as many
elements of the child’s environment as practical.

Over the years, Re-ED programs have become
increasingly more sophisticated in helping teacher/
counselors keep their focus on the treatment process
and outcome. Performance measurement and data is
now readily available. No longer does a practitioner
have to surmise about how treatment is progressing;
he/she can regularly review the data, much of it
generated in real time.

“Dost thou love life?” Ben Franklin once asked.
“Then do not squander time, for that is the stuff
life is made of.” Teacher/counselors of today take
this admonition to heart, and the children served
are better for it.
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Discussion Points

¶Children and youth who have moved through Re-ED
programs and moved into adult life will often contact
those programs and the staff people who work in
them years later. Most often they want to process
general memories, but it is surprising how frequently
the conversation flows to a point where a specific
moment or event is discussed with reverence and
in minute detail. It is as if these young adults have
recalled and reflected on this instance so often that
the memory is crystallized. It seems that they want
to check back with the significant adult character
from that long-ago scenario to be assured that what
is etched in their mind matches what is etched in the
mind of that important other player. Have you ever
experienced this with an ex-student/resident/camper/
client? How does this “revisitation” tendency relate
to this value?

·What does it mean to keep the goals of
treatment “modest”?

¸What are the risks of keeping a child too long in
treatment? What are the risks of not maintaining them
long enough?
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Self-Control Can Be Taught

Joanne, a treatment foster parent in Cincinnati, Ohio,
welcomed Ron into her home in April 2003. Because
Joanne was an experienced foster parent, she was able
to help Ron learn to appropriately express his feelings
instead of acting out. She encouraged the young man
to state his feelings verbally—and to use dance and
drawing as other outlets of expression. Gradually, the
youth began to overcome his outbursts and to develop
a sense of internal self-control.Tragically, Ron was killed
in an accident in 2004, but Joanne’s constant reinforcing
of boundaries and steady love helped Ron gain a sense
of self-mastery, albeit too short-lived.

It seems self-evident that a treatment foster parent
today can help teach a child self-control without
intense psychotherapy. Programs at Pressley Ridge
and many other treatment facilities are predicated
on this assumption.This belief is so entrenched that
it has become dogma.

But another paradigm held sway not too many years
ago. For most of the 20th century, it was believed that

“Self-control can be taught and
children and adolescents helped
to manage their behavior without
the development of psychodynamic
insight; and symptoms can and
should be controlled by direct
address, not necessarily by an
uncovering therapy.”

5



a person could make meaningful changes only if he
dealt with the root causes of his troubling behavior.
Problematic behavior was believed to stem from
unresolved conflict dating back to infancy and childhood.
This theory held that highly trained specialists could help
a person grasp those roots and analyze them.Without
those insights, current problems would simply transform
themselves into other problems, the thinking went.

Hobbs took issue with this paradigm.As a young
psychologist, he reasoned that well-being, happiness
and self-worth grow out of life as it is lived, not as it
is talked about.These ideas came to form a basis of the
Re-ED model as it was articulated in the 1961 National
Institutes of Mental Health proposal and as it has been
implemented since.

Today when we speak of insight in Re-ED programs,
we mean insight into a situational dynamic.We help
troubled children decode their behaviors by showing
them how to connect the dots between internal feelings
and external events. Understanding this connection is
a first step on the path to self-mastery.These insights
bear no resemblance to the intra-psychic explorations
of therapists 50 years ago. Rather, they are grounded
in the present moment.

About 80% of the children and adolescents who
enter Pressley Ridge’s programs each year have marked
behavioral issues.This percentage is likely too low,
but one thing is certain: Most of our young people
have significant issues with self-control.

In the course of normal development, children
gradually learn to internally govern their own behavior.
They learn values and how their behavior affects those
around them. If they stray too far, they are punished
and corrected by caring adults.Through the consistent
application of these boundaries, most children learn
how to manage themselves reasonably well.

Not all, however.At Pressley Ridge and at other Re-ED
programs around the country, we see children who act on
impulses unthinkingly, who cannot delay gratification, or
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who distort reality and impute motives to others that
are far off the mark.We see children whose moral
development has been arrested and children who have
been traumatized, making them prone to losing control,
seemingly without provocation.

There are a myriad of ways in which Pressley Ridge and
other Re-ED programs teach young people self-control.
There are, however, commonalities across our structures
and intervention strategies, several of which follow.

First, we believe that self-management techniques are
best taught at home, at school, or in any environment
in which a child encounters difficulties.There is nothing
hypothetical or abstract about addressing a problem in
the setting in which it occurs.

Second, we hold that interventions by professional
staff should be as brief as possible to still achieve the
desired outcomes.

Third, we have a relationship bias in our strategies
for teaching self-control. Partnering with a child to
form an intervention strategy stands a better chance
of succeeding than if the intervention is imposed.
For example, a teacher in one classroom made an
agreement with one student, who was inclined to
boisterous outbursts, that she would simply wink at
him when he was getting out of hand.That was his
signal to turn it down a notch, and it worked like a
charm. Over time, the student learned to tune into
his own noise, and the subtle intervention was no
longer needed.

In addition, we still view medication as an intervention
of last resort, despite the advances made over the past
two decades in psychopharmacology.

In sum, we have an array of methods to help young
people with self-control issues at Pressley Ridge and
in other Re-ED settings. None work for all, but all
working together have a salutary effect on our children
and adolescents. Our interventions today, difficult as
they are sometimes, position our young people for
a better tomorrow.
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Discussion Points

¶Teaching self-control is arguably one of the most
difficult tasks that teacher/counselors face. Do you
agree or disagree?

·Give an example of a difficult problem you’ve
experienced with a child’s lack of self-control.
Describe how you worked with him or her to
remedy it. Did it work or not?

¸Teacher/counselors also have to learn self-control,
particularly in difficult relationships with their
children/students.What tactics have you adopted
to help you maintain your sense of cool?

¹Who among your colleagues seems to be the most
successful at helping his/her students learn self-
control? What does he/she do that you wish you
could emulate?

ºA skilled teacher/counselor in a Re-ED residential
program once remarked,“I can tell you what a kid’s
day will be like just by observing how he looks in the
morning after he has dressed himself, and if I need to
make a point with that kid, I’d rather confront him
over why I think he should comb his hair and put on
a clean shirt than wait until he’s arguing with me over
something else.” Discuss this person’s point of view.
Does it relate to this principle?
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Intelligence Can Be Taught

It is a beautiful fall day at Pressley Ridge Ohiopyle
Therapeutic Wilderness Camp.A group of boys sit
around a large table in the school library.A map is
stretched out as two boys work feverishly to calculate
transportation costs for a trip the group is planning.
Other boys at the table are writing letters to request
information on the areas they plan to visit.

To the casual observer, the group could easily pass
for Boy Scouts.Their focus is extraordinary. But their
behavior belies many of their psychological evaluations
and labels: clinical depression, attention deficit disorder,
cognitive disabilities. Seven of the 10 boys have been
adjudicated delinquent.Two others have been removed
from their homes.

Who would guess that such a star-crossed group of boys
could work together on the simplest of tasks? At least
part of why they can lies with Re-ED’s sixth principle—
“intelligence can be taught”—and the practices that
emanate from it.

“The cognitive competence of
children and adolescents can be
considerably enhanced; they can
be taught generic skills in the
management of their lives as well
as strategies for coping with the
complex array of demands placed
upon them by family, school,
community, or job; in other words,
intelligence can be taught.”

6



No Re-ED construct is more controversial than the
proposition that “intelligence can be taught.”The reason is
simple: Conventional wisdom maintains that intelligence
is a predetermined and quantifiable commodity. Nicholas
Hobbs took issue with this, insisting that “intelligence is
a dynamic, evolving, and malleable capacity for making
good choices in living.”

It can take many months for young people to develop
the individual competencies and to achieve the level
of group functioning evident in the Ohiopyle example.
Such learning does not happen overnight, nor does
it happen magically. Instead, young people in Re-ED
programs spend considerable time thinking and talking
about activities before they do them.After an activity is
completed, they discuss their performance.The starting
point for successful life experiences lies in an ability to
look ahead, to anticipate a situation, and to visualize an
effective response before emitting one. Over time, these
planning and reflection procedures become internalized.

Reuven Feuerstein is a Romanian-born psychologist
who has lived and worked in Jerusalem since 1944.
While his initial work was with children who survived
the Holocaust’s death camps, over the years he has
worked with children with brain injuries, Down
Syndrome and Autism, and emotionally disturbed
children. Feuerstein is fond of saying that “chromosomes
haven’t got the last word.” He believes that IQ tests
register only what a child has learned, not what he is
capable of learning.The key is to identify the barriers
to a child’s learning and bypass them.

Feuerstein’s work has amply demonstrated over
50 years that people are “modifiable” and that IQ is
not the final word in intelligence that many may think.
The improvement in cognitive functioning he has
produced in challenging children of all kinds has been
hailed as nothing short of miraculous.

Repetition appears to be the key for much of the
work we do relative to cognitive development with
young people.The brain is not as hardwired as we once
thought. Recent studies with traumatic brain-injured
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individuals, as well as with normal subjects learning
a new skill, indicate that the brain’s neural circuitry
reorganizes itself in response to sensory stimulation.
This means that our brains are not simply the product
of genetic makeup, but rather the ever-changing product
of genetic makeup and environmental factors.Again,
repetition, and with it, focused attention appear to be
critical to the reorganization process.

The implications for our work with troubled young
people are clear.We must first engage them, then focus
their attentions, and finally repeat what we are teaching.
Only through those steps can we affect the reorganiza-
tion of neural pathways and enhance our students’
cognitive competencies.When we repeatedly role-play
a social situation with an adolescent, be it an interview
or a situation with conflict, we shape behavior and also
reorganize neural circuitry. Both results are needed for
the student to successfully re-enact the performance in
the future.

Re-ED settings are linguistically rich and cognitively
stimulating environments. Brain plasticity research
and Feuerstein’s work further suggest that intelligence
is malleable.What this means from a programming
standpoint is that we must be careful in our work with
troubled young people that we do not make delimiting
assumptions.An IQ score may be a first word, but it
should never be the last in placement and programming
decisions.“Argue for your limits, and they are yours,”
says Stephen Covey. Re-ED staff argue for the sky-high
potential of the children they serve, and they do their
best to make it so.

Discussion Points

¶Many of the youth served in Re-ED programs have
an outlook that suggests they believe their lives have
a pre-determined and unpleasant outcome that they
are destined to meet. How does this principle relate
to our kids’ belief that they must act out a script that
is already written?
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· “We must first engage them…”What is the best way
to do that? What tools do Re-ED programs use to
accomplish that “engagement”? 

¸ For over 20 years, most students at the Ohiopyle
program were administered a WISC (Weschler
Intelligence Scale for Children) at discharge to facilitate
their re-entry to school. It was not uncommon for
these scores to exceed previously obtained IQ scores
by as much as 10 to 15 points. Is it possible that IQ was
accelerated during their brief tenure in residential care?
If not, what could account for the difference?

¹Many of our kids start school without the “readiness
skills” to succeed.What are some of these skills, and
how might lacking them put a student on a path
to failure?

30                        

B t b



 e -               a t     31

Feelings Should Be Nurtured

“Feelings should be nurtured,
shared spontaneously, controlled
when necessary, expressed when
too long repressed, and explored
with trusted others.”

7

Ten years ago my wife and I became foster parents
for Pressley Ridge’s Treatment Foster Care program.
We welcomed into our family Conway, a deaf boy who
had washed out of another treatment foster care program
and who had just spent his 15th birthday on a psychi-
atric hospital’s locked ward.While Conway had a sweet
disposition, he also had significant emotional issues—
not surprising for a boy who had spent most of his life
in foster care and treatment programs.When deeply
frustrated, Conway would either break something or
hit himself repeatedly in the face.We began immediately
to try to correct both behaviors.

At the same time, we began working with Conway
to develop the language with which to express
himself.We set up feeling charts at home and at school.
Expanding his feelings vocabulary was important,
but Conway’s learning to associate the proper word
with the emotion was even more so.This was the critical
self-awareness piece, and it was very slow in coming.
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The final piece of the puzzle was his being able to
express his emotional states in words rather than acting
upon them.This literally took years to master, and
Conway still struggles with it sometimes. Nevertheless,
one day he came home from school clearly upset over
a breakup with his high school girl friend. He asked to
talk about it, and over the next few hours, he expressed
himself with great clarity. By the end of the discussion
he had formulated a plan. It was a proud moment,
a turning point.

While the children served by Re-ED programs have
different issues, nearly all have significant difficulties in
regulating or expressing their emotions.The recognition
of this gave rise to Re-ED’s seventh guiding principle
that feelings should be nurtured.

All things therapeutic begin with the teacher/counselor
and the relationship that he or she forges with a troubled
child. In a Re-ED setting, the teacher/counselor is
the key “trusted other” with whom the child explores
feelings, and it is the teacher/counselor primarily who
attends to feelings nurturance.

Command of one’s emotions begins with the ability to
recognize and identify them. Most Re-ED settings have
curricula designed expressly for addressing emotional
competency issues. Feeling charts and feelings curricula,
like the ones used with Conway, are used in many
Pressley Ridge programs.They are a critical first step
on the path to emotional literacy.

There are numerous opportunities to express feelings in
all of Pressley Ridge’s programs. Children are frequently
asked to evaluate an activity, a class, an accomplishment,
or an entire day, and feeling responses are strongly encour-
aged. Pow-wows in residential programs are a perfect
example of a setting in which children can express their
feelings and expand their emotional vocabulary.

Problem-solving meetings are another avenue for
emotional growth. Rarely does a “huddle” or other
problem-solving meeting occur without a discussion
of the feelings that prompted a conflict. Because these



sessions are almost always public, a whole classroom or
treatment group can participate.This allows even those
not involved in the problem to learn vicariously from
the process.

In our congregate facilities and in many of our treatment
foster homes and community settings, close relationships
develop between young people. Emotionally laden issues
that arise naturally when people grow close are then
explored. In many ways, our programs serve as emotional
proving grounds for the young people we serve. In the
safety of a group of trusted others and their teacher/
counselors, they can express their feelings and experiment
with their behavior. For many, the intimacy found in the
program may not be exceeded until they find a mate and
establish a family of their own.

As feelings are explored, empathic responses are
encouraged and, where absent, shaped. Children are
taught to listen first and foremost. Recognizing emotions
in others and being able to take another’s perspective
are at the heart of empathy. Ideally, listening gives rise to
understanding, understanding to empathy, and empathy
to altruism.Thus the good teacher/counselors in the
well-led programs teach children altruism and give them
ample opportunities to practice it.

Over one recent summer, for example, a group of
boys in Pressley Ridge’s Ohiopyle program supported
paraplegic and quadriplegic boys in a special baseball
league. Similarly, students at Pressley Ridge’s Pittsburgh
DaySchool mow lawns and do yard work for those
who cannot do it for themselves.

These are but a few examples of the altruistic practices
that go on throughout the year in most of our programs.
Through these types of activities, our children learn
to do for others and acquire the joy and satisfaction
that such giving brings. Most of the children we serve
are on the receiving end of acts of kindness. Being a
perpetual recipient of beneficence, however, can erode
self-confidence. Doing for others, conversely, reverses
this emotional cycle. Self-esteem is enhanced, and a
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sense of self-worth emerges in children who unselfishly
give of themselves.

Discussion Points

¶Why do some kids repress their feelings?

·How does a T/C begin to tackle feelings
of nurturance?

¸Can you think of any children who were unable
to express their feelings? What were some of
their behaviors?

¹How might troubled and troubling children view
their own feelings?

º Is altruism part of the culture in your program?

»An angry child sits sullenly in math class. He pushes
his paper away when the teacher hands it to him.
He slams his pencil down on the desktop in a gesture
intended to signal to all that he has no intention
of completing the assigned work. He slouches in his
seat and sneers at the other students who are already
starting to write. If he/she is Re-ED trained and
remembers this value, what might be a teacher’s
response to this boy’s behavior? Discuss your answer.
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The Group Is Important

Four children frolic in a swirling arc of play. One reaches
out to a fifth child who stands apart, hesitant, unsure.
It is a poignant moment, one frozen in time thanks to
the artistry of Katherine Blackman Haven. She created
the eight-inch bronze sculpture, titled “Come Play,” after
a conversation about Re-ED with Nicholas Hobbs in
the early 1960s.The sculpture sat on Hobbs’ desk until
his death in 1983.A facsimile drawing of it graces every
American Re-Education Association publication. It is
a fitting logo, for nothing is more emblematic of the
Re-ED experience than the child who does not fit in
being invited to join in nevertheless.Within the group
resides the prospect of acceptance and the promise of
something better.

Man is a social creature, and the natural arena for
social learning is a group setting. Many of the needs that
we have, such as those for belonging, control, influence,
and achievement, can only be satisfied within a group
context.That knowledge has always been a foundation
piece of Re-ED theory.

“The constant challenge in a
Re-ED program is to help
groups build cultures that sustain
children and adolescents in their
efforts to manage their lives in
ways satisfying to themselves
and satisfactory to others.”

8
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Life in a Re-ED group, whether in a day or residential
treatment setting, is designed to mirror life in the real
world. Challenges faced within the group should
approximate challenges that the young people faced, and
will face again, in their natural environments.There are
subtle differences, though, between life inside and outside
of a treatment group. One key difference is Re-ED’s
accent on developing competency.There is considerable
emphasis on teaching in Re-ED programs, simply because
most children and adolescents in treatment failed to
develop the skills needed to succeed in other groups.

The learning of those skills requires certain pre-conditions.
Preeminent among them is that a competent adult creates
an environment where the psychological safety of all
group members is assured at all times. Many children
and adolescents in Re-ED programs have been picked
on, scapegoated, derided and rejected. Some have been
abused. Having experienced first-hand the punitive
power of groups, youngsters must be introduced to, and
become convinced of, the power of a group to teach
and to heal.The teacher/counselor has the responsibility
to set the stage for this learning.

A second essential for competency development is a
willingness to slow down the group tempo so learning
can occur.The rudiments of successful living do not come
naturally to troubled children.They must be taught the
skills that comprise human interaction, decision-making,
problem solving, planning and reflection.The best time
to teach is the moment at which the child is experiencing
difficulties.This requires a willingness to stop an activity
and teach the skills relevant.

There are several features common to most treatment
groups, and several rules that govern their structure. For
example, groups in Re-ED programs typically range from
eight to 12 members.Ten children is the most common
size of residential groups, while 12 youths usually make
up a group in classroom and day treatment programs.

A child’s placement in a group depends upon his or
her age, sex, level of academic and social functioning,
presenting issues, strengths and deficits. Residential



groups tend to be one sex only, while classroom groups
are usually a mix of both. Homogeneity relative to age,
sex and level of social functioning is preferable in Re-ED
treatment groups. But homogeneity relative to presenting
issues, strengths, and deficits is not, because it does not
allow as wide a variety of skills to be taught.

Re-ED groups also have certain rules that define group
structure. For example, it is understood that each child
and adolescent entering the program is assigned to a group,
and is a full-fledged member immediately.Acceptance and
belonging are among our most primary needs as human
beings. Group affiliation is a first step in addressing these
needs for youngsters in Re-ED programs.

A second rule is that the group works to strengthen
group identity and cohesion when it is together.
While appointments intrude and time for individual
pursuits must be built into a schedule, time together
is valued and encouraged.

In addition, most problems and, in particular, those
that are interactional in nature, are best brought before
the group for processing. One of the values ingrained
in Re-ED groups is that there is no shame in having
problems.All group members will experience difficulties
at one time or another.Another equally important value
is that everyone has something to contribute. Peers are
able to communicate a message to other group members
that have credibility beyond what the adult may offer.

The final word on groups and their culture belongs
to Hobbs, who reminds us that while it is tempting to
seek some spectacular achievement within our group,
the most valuable lesson we can teach is how to succeed
in the everyday skills of life.The “objective of Re-ED
is not to prepare a child to cross the North Pole by
dogsled but rather to manage well at home, at school
and in the community” by successfully handling the
day-to-day activities of life.
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Discussion Points

¶What is the best children’s therapeutic group you’ve
participated in? What were the key elements in
developing it?

·Can you recount a story about a particularly difficult-
to-handle child who really made progress in his/her
group? What was the biggest factor that helped that
to occur?

¸What is your best advice for new T/Cs trying to
establish a high-performing group?

¹What are three things that will doom a group
to failure?

ºWhat are some tactics to get group members to relate
their own experiences to the group?

»Many Re-ED programs, especially residential programs,
involve kids in the process of establishing daily, weekly
and even monthly plans.This practice stems directly
from this Re-ED principle.Why should kids and their
adult caretakers plan together? What is the therapeutic
value of this? How does it help in problem solving?
How does it create a sense of security?
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Ceremony and Ritual

It is early morning on the mountain.A ground fog, thick
and cold, shrouds the landscape as a boy of 12 follows a
trail into a clearing. In the center of the clearing is a fire
pit surrounded by a circle of log benches. Here the boy
stops, pulls back a tarp, and proceeds to build a teepee
fire. His motions are deft and deliberate. He is group
leader this week and the group depends upon his getting
things right.

When the day is done at the Pressley Ridge Ohiopyle
Therapeutic Wilderness Camp, the boy will come back to
this place.With him will be nine other boys and their two
teacher/counselors.Tonight, as with every evening, the
group will wait quietly outside the pow-wow circle while
he pulls back the tarp and lights the teepee fire. Once it is
ablaze, he will call them forward. Each group member will
then pass in single file and take a seat around the campfire.
Then, with a word from a teacher/ counselor, the pow-
wow will begin. Each boy in turn will have the chance
to share the merits of his day, his thoughts and feelings
on the kindnesses and accomplishments of others in the

9

“Ceremony and ritual give
order, stability, and confidence
to troubled children and
adolescents, whose lives are
often in considerable disarray.”



group, and his hopes for the morrow.The format is always
the same.

The nightly meeting, or pow-wow, is a perfect example of
Re-ED’s use of ceremony and ritual. So how exactly does
“ceremony and ritual give order, stability and confidence
to troubled children and adolescents?”We begin with
the premise that all of us need predictability to thrive.
Were our lives not patterned, every experience would
be a special challenge. In large measure, a child’s life is
like this. Much of the exploration we see in children and
adolescents is aimed at learning causal relationships and
ascertaining just how things work.Whether in a physical
space or a social arena, a child feels out the boundaries
and rules. Once those are determined and found to have
some consistency, a level of predictability is achieved.

Many children and adolescents in Re-ED programs have
lacked predictability in their lives. Many have known
harm at the hands of adults, others neglect, still others
profound inconsistency. Far too many arrive in our
programs with an experience-based conviction that adults
cannot be trusted. Many have been removed from their
families, and a good portion of these have been in and
out of treatment programs.A recent referral to one of
our treatment foster programs had been in 42 previous
placements, and that, sadly, is by no means a record.

When they come to us, simple consistency can be
nurturing.A child simply cannot move successfully
through a day devoid of routines and adult consistency.
These are the things that provide order and stability
in a child’s life—and allow him or her to be successful.

Ceremony and ritual help to bring about predictability
by reinforcing routines and highlighting life’s patterns.
The pow-wow process at Pressley Ridge’s Ohiopyle
program, while on the surface relaxed and informal, is
by no means free-form.To the contrary, the process is
conducted within a formal structure.The boys are asked
first to look inward at themselves, then outward at their
peers, then forward into the future, and to share all of
their thoughts in a positive way.They do this special
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thing in a special place at a special time every night.
In doing so, the pow-wow becomes ceremony.

What further imbues the pow-wow ceremony with
meaning is the fire-lighting ritual and the processional
way in which the group enters the pow-wow circle.
These rituals signal that something special is about to
occur, that the group is moving to another plane. For the
boys in a well-functioning group, the pow-wow circle
becomes sacrosanct. Should a problem of significance
occur there, the teacher/counselors will immediately stop
the proceeding and move the group outside and away
from the circle to address it. Only when the air is clear
and all indications of strife have vanished will the group
re-enter the pow-wow circle.

Ceremony and ritual need not be so elaborate and can,
in fact, be accomplished in many other ways. Ritual is
the nightly tuck-in or the story before bedtime in a
treatment foster care home. It is pancakes for breakfast
every Sunday morning. It is the snack awaiting the
child upon his return from school. In the end, ceremony
and ritual can be molded to fit almost any special
circumstance in any treatment program.There is power
in ceremony and ritual, and Re-ED staff have found that
young people resonate to it.

Discussion Points

¶Use the last paragraph above to start a discussion.
This could lead into people giving other examples
in other settings.

·Give examples of ceremony and ritual in a residential
program, education program, treatment foster care
program, and community-based program.

¸How would you get the youths involved in
determining appropriate ceremony and ritual?

¹What examples can you give where you have seen
ceremony and ritual be a positive change for youths?
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The Body Is the 
Armature of the Self

We all remember our firsts. Our first kiss, our first car.
These are the memories that do not fade. So it is with
my first Re-ED group. I remember with clarity many
of the boys in that group, particularly Simon. I have
a picture of him that was taken in the Great Smoky
Mountains National Park in the early summer of 1971.
It is a shot of one shining moment in Simon’s life:
when he literally was standing victorious on top of the
world.The story behind him getting there is a telling
illustration about how our physical being can affect
our psychological makeup.

Simon was a Prader-Willi kid with many features
commonly associated with that syndrome. He was
relatively short with small hands and feet, rotund and
somewhat flabby. He was also terribly uncoordinated.
Perhaps in response to the kidding he had endured for
years, Simon had developed a gentle, self-deprecating
sense of humor that deflected barbs and set others at ease.
He was one of the most likeable kids I have ever met.

“The body is the armature of
the self, the physical self around
which the psychological self
is constructed.”
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Our 1971 trip to the Smokies was the culmination
of an enterprise unit on the Cherokee Indians that had
captivated the group for months.The actual adventure
started off nice and easy.We set up a base camp in a
beautiful valley where we fished, prepared our meals
and walked in the woods. By the third day, we were
ready to hike the Chimney Tops, a steep and challenging
peak requiring some hand-over-hand climbing.

The climb began well, but as the trail became steeper,
I realized that Simon was losing ground fast. He had
dressed too warmly for the day’s oppressive heat.
Dave, my teammate, agreed to drop back with Simon
while I moved forward with the other boys. My group
hiked a bit and then stopped to wait for Simon and
Dave. Each time we stopped, the wait grew longer.
At two points along the way, Simon plopped down,
refusing to take another step.The second time, several
of the boys became frustrated.

After much discussion, it became apparent to a few that
Simon was not being oppositional. In fact, they sensed
that he was as afraid of that climb as they were excited
by it. His body had never been something he could
count on.As the other boys came to realize this, their
demeanor changed completely.They were sympathetic
and encouraging. In a face-saving gesture, Dave
suggested that Simon climb roped in.That broke the
logjam. Summoning up his courage, Simon reluctantly
agreed.We tied him in, and as he climbed, the tears
flowed.As he made his way over the last few feet, a
spontaneous cheer went up from his fellow group
members. I clicked the shutter.

The picture says it all.There is Simon, head thrown
back, hands on his hips. His face is dirty and tear lined,
but his eyes are sparkling and his mouth is open wide
in a hearty laugh. Behind him is only sky; below him
the lesser mountains fall away to the horizon.

Rarely does one event change a life, but this was
certainly a turning point for Simon.After that climb,
Simon’s step had more spring to it. He had done
what he thought he could not do. He was changed.
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Kurt Hahn, the founder of Outward Bound, affirmed
that,“Without self-discovery, a person may still have self-
confidence, but it is a self-confidence built on ignorance
and it melts in the face of heavy burdens. Self-discovery
is the end product of a great challenge mastered, when
the mind commands the body to do the seemingly
impossible…for the sake of something outside the self—
a principle, an onerous task, another human life.”

Nicholas Hobbs was aware of the Outward Bound
Schools, and he believed that their outdoor activities
were well suited to young students in residential
treatment centers. In fact, Hobbs noted the crucial
mind-body connection in The Troubled and Troubling
Child, saying that “a clearer experiencing of the body
should lead to a clearer definition of the self.”

Today, there is ample research to support this mind-
body connection. People who exercise regularly have
fewer illnesses than those who are more sedentary.
The psychological benefits of exercise are equally
important. Exercise has been used to treat depression,
for example. In short, physical competency seems
to translate into confidence that transcends the
physical realm.

To Kurt Hahn goes the last word.The motto of one of
his schools—Plus est en vous—could well be the motto
of a Re-ED school:There is more in you than you think.



Discussion Points

¶Re-ED principles are so embedded in practice that
it is difficult to discuss them without including the
anecdotes of actual situations involving real kids,
real staff, real places and actual moments in time.
This particular example even includes the symbolic
photograph, a memory to be preserved against the
distortions of time. If we could talk to him now,
what would Simon tell us was most important about
that long-ago moment in the mountains? 

·There are a couple of Re-ED principles at work in
this story other than the principle it was chosen to
exemplify. It might even be argued that without these
others, that photograph might never have been taken.
Which principles do you think they are and why do
you think so? 

¸ Some children are risk aversive. How can we work
with children in keeping with this principle?

¹The juxtaposition of the self with something much
larger and greater (the Smoky Mountains, the
Shenandoah River, the Laurel Highlands Trail) is
a common Re-ED practice.Why do you think that
is the case, and how does this relate to this principle?
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Communities Are Important

I live in an old working class neighborhood of modest
homes, small fenced-in yards, big trees and clean
sidewalks. People here come from all walks of life.
On my street we have plumbers and electricians,
policemen and pastors, university professors and hospital
workers. Like most city neighborhoods, our community
is integrated.We prefer it that way.

Within a few blocks of our house are a half-dozen
churches, three schools, a tavern, a coffee shop, a state
store, a butcher shop, a bank, and several doctor’s offices.
To the west, less than half a mile from home, is the Ohio
River with its flowing traffic of commercial barges and
pleasure boats.

There’s more, but you get the idea.There is a treasure trove
of things to see, do, experience, and learn about at our
doorstep. For Re-ED programs, helping our children in
treatment explore and connect with these communities is
an essential part of the children’s growth and development.
Through dedicated teacher/counselors, that exploration

“Communities are important for
children and youth, but the uses
and benefits of community must
be experienced to be learned.”

11
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happens in a myriad of ways. Cheyenna is a family-based
worker in Pennsylvania, for example, who connects kids
and families with community resources that will provide
support long after Pressley Ridge services have ended.
She has connected every family and child she has worked
with in the past year with their local YMCA, striving to
get them involved in “healthy” activities.

Every community has a story to tell and much to teach,
if only we stop and listen.While malls and movies have
their place in the lives of children and adolescents, the
uses of them are readily understood.What is not so easily
comprehended is how a police or fire station operates,
how EMTs work or how hospitals fit into the helping
equation.Visits to these venues or talking to people from
them can clarify and educate. Many children in treatment
have never known the simple joy of having a library card
or the concomitant excitement of having a wealth of
knowledge at their fingertips.That first trip to the library
can open doors to worlds never imagined.

Most businesses are more than happy to accommodate
those interested in their pursuits.The good T/C makes
the most of such opportunities and plans “hands-on”
field trips as natural extensions to classroom or residential
studies. Other community uses and benefits are more
readily obvious and even more easily addressed.
A student or family that needs food is hooked up with
a food bank or is assisted in the qualifying process for a
federal food program.A child who needs an after-school
program is registered for one, while another who needs
a Big Brother/Big Sister is similarly accommodated.
Such are the obvious applications of the principle
“Communities are important.”

It is important for Re-ED programs to realize and to
teach their youth that communities work reciprocally.
Those who can, give; those who need, take, at their
time of need and in proportion to the size of their need.
At other times, ideally, they too are given the opportu-
nity to give something back. Urie Broufenbrenner, in
Two Worlds of Childhood, the classic comparative study
of child-rearing practices in the U.S. and U.S.S.R.,



speaks of the necessity for a “curriculum for caring”
in which young people are taught to care for others.
Such a curriculum is consistent with the practices
of Re-ED programs.

Troubled and troubling children have many needs.
Often, to access services, they are labeled and categorized
in terms of their deficits and needs.The danger is that
in time their needs can come to define them.When this
happens, a sense of unworthiness can set in.All too often
they believe that they have nothing whatsoever to offer.

Re-ED staff know well that behavioral change is as
likely to precede attitudinal change as it is to follow
it.Thus, feelings of inadequacy and worthlessness are
addressed less by talk therapies than by action curricula.
Enlisting our young people in efforts to help others
and improve their communities not only develops
compassion and social consciousness, it can be
downright instrumental to the therapeutic process.

Pressley Ridge’s “service curriculum” exemplifies
that “curriculum for caring.”At the Pittsburgh-based
DaySchool, for example, three classrooms have been
involved with Meals on Wheels. Students pick up and
deliver hot meals to people who otherwise would not
have access to them. Other DaySchool kids have donated
time to Construction Junction, sorting salvage building
materials for use by Habitat for Humanity and other
like-minded groups.These are but a sampling of
the many ways in which our programs instill social
responsibility and a sense of caring in our young people.
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Discussion Points

¶Many Re-ED programs have special celebratory
activities that are specific to the environment of the
program itself:Winter Olympics, Halloween Hayrides,
Chili Cook-Off Contests, Founder’s Day Barbeques.
How does this relate to this Re-ED value? Name
some other ways Re-ED programs create their own
sense of community as well as involve kids in the
community at large?

·This principle was once explained to me in terms of a
series of concentric circles. Imagine a target.The bull’s-
eye circle in the middle of the target is the individual.
The next, wider circle outside the center one is
the individual’s treatment group/classroom/family.
The third, even wider circle represents the residential
program/school/neighborhood.And so it goes.
Each successive circle represents another expansion
of community. Can we assume responsibilities for what
lies in the outer circle without first coming to terms
with the inner? Can we work with all of the circles
with children in treatment?

¸The Ohiopyle boys have served as “buddies” for
children with disabilities every year since 1998.
The experience is powerful because “it is good
for both kids.” Shakespeare wrote of mercy that
“it blesseth him that give and him that takes.”
Explain and relate it to this principle.
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Know Joy Each Day

For 15-year-old Sarah, joy takes the form of being a
member of the newly created Student Council at Laurel
Park, a 40-bed residential facility in Clarksburg,WV.
“I was never all that involved in school, and when my
T/C came to get me one day, I was trying to figure out
what I did.When she told me I was in Student Council,
I was really ecstatic,” she said. Sarah likes brainstorming
with the four other council members about how to
improve facilities and activities at Laurel Park.The group
even recently signed a formal request for Laurel Park’s
administrators to reconsider a rule of not having pets
in cottages.“This is definitely something I want to do
when I go back to my home school,” Sarah said.

Sarah’s joy, in part, stems from discovering another
way to belong and her ability to make a difference
in the lives of others. Her excitement and enthusiasm
are contagious, and her staff are seeing first-hand how
important it is for youth to belong and to have things
to look forward to.

“In growing up, a child should
know some joy in each day
and look forward to some
joyous event for the morrow.”
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The psychology of joy is one that has been discussed
and explored for years.“We have often speculated about
the lack of a psychology of well-being.There is an
extensive literature on anxiety, guilt, and dread, but little
that is well developed on joy,” noted Nicholas Hobbs
in 1982 in The Troubled and Troubling Child, his landmark
study of Re-ED’s first 20 years.“We believe that a
joyous experience is immensely important, that it is
immediately therapeutic.”

Our happiness has a social component, and much
of Re-ED literature speaks to the importance of
connection. Clearly social relationships are important,
but are they critical to happiness? Ed Diener, also known
as Dr. Happiness because of his extensive research on
the subject, answers with an emphatic “yes.”“When we
examined the characteristics of the happiest individuals,
we found without exception that they reported strongly
positive social relationships,” (Diener & Seligman, 2002).

How does work on social skills occur in Re-ED settings?
It begins with acceptance.The best teacher/counselor is
one who can extend to a child, no matter how troubling
the behavior, unconditional acceptance and regard.
Affronts must be quickly forgotten, insults immediately
set aside. In addition, Hobbs encouraged “acceptance
without productivity” in the beginning of Re-ED
relationships as a way to build trust. But he also said
that helping a young person become good at something
early on is essential.The development of self-efficacy
in a child, whether in academics or the social arena,
is critical for that child to be able to experience joy.

Mihaly Csikszentmihalyi, professor and former chair
of the Department of Psychology at the University of
Chicago, has devoted his life’s work to the study of what
makes people happy. He has written extensively about
a state of being he refers to as “flow.” Flow is “being
completely involved in an activity for its own sake.
The ego falls away, time flies.…Your whole being is
involved, and you’re using your skills to the utmost”
(Brainchannels.com/Thinker of the Year Award–2000).



Howard Gardner, the Harvard psychologist, sees flow,
and the positive states that typify it, as part of the
healthiest way to teach children.“We should use kids’
positive states to draw them into learning in the domains
where they can develop competencies” (Goleman).

There are simple joys in life, but clearly the study of joy is
not a simple subject.That it is a subject of so much study
no doubt would have surprised and delighted Hobbs
were he alive today.What also would have delighted him
is that Re-ED got, and continues to get, so much right.
Hobbs argued for Re-ED being a robust and dynamic
philosophy in which practices could be modified as
required.This is what he meant when he said that
each generation of teacher/counselors must “re-invent”
Re-ED.That Re-ED philosophy is so in accord with the
last decade’s research on happiness is gratifying.That its
long-time practices mirror those recommended now as
ways to spur satisfaction is nothing short of astounding.
Both findings point to the timelessness of Re-ED.

So the next time you hear about a family or residential
group planning a trip to go camping, or a picnic in
the park, or a volunteer activity in their community,
understand that it is more than just something to do.
It is a way to infuse fun, joy, and learning into the fabric
of a young person’s life. Joy may last for only a brief
moment, but its impact and the memory of it may
last a lifetime.
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Discussion Points

¶How difficult is it for a troubled child to actually
experience joy? Explain.

·What types of experiences or challenges are best
at producing a long-lasting sense of joy in a child?

¸We tend to think of T/Cs giving or providing
experiences that will give joy to a student or child.
What are examples of youths giving joy to one
another? Does it happen, and how?

¹How would you rank in importance this principle
in comparison to the other 11 Re-ED principles?

ºDescribe a situation when one of your students
or youths found joy in something that you did not
expect to evoke that emotion.
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